


1. External School Review Methodology

1:1

1.2

The ESR team conducted the review in October 2025 to validate the school
self-evaluation (SSE) and its impact on the school’s development.
Suggestions are made to facilitate the school’s continuous improvement and
development.

The ESR team employed the following methods to understand the situation of

the school:

- Scrutiny of documents and data provided by the school before and during
the ESR;

- Observation of 37 lessons taught by 38 teachers;

- Observation of various school activities, such as the national flag-raising
ceremony, weekly assemblies, Principal’s Tea Gathering; and

- Meetings and interviews with the key stakeholders of the school including

the school management!, teachers, specialist staff, parents and students.

2. Current Development of the School

.0

2.2

2

2.4

The school upholds the motto “We Work Together. We Care. We Serve.”, with
an aim to fostering whole-person education grounded in Christian principles.
Students are guided to nurture a fulfilling life in Christ through the gospel and
biblical truths, whilst achieving a balanced development across moral,
intellectual, physical, social, aesthetic and spiritual spheres to meet the
challenges of the 21st century.

The class structure approved by the Education Bureau and the number of
students? in the current school year are as follows:

Level S1 S2 | S3 S4 S5 S6 Total

Number of Classes 4 4 4 4 4 4 24

Number of Students 134 | 133 | 129 | 107 | 125 | 105 733

The principal has assumed leadership since the 2016/17 school year. Each of
the three vice-principals has served in the school for over 17 years. Nearly
40% of teachers have taught in the school for less than five years.

The previous ESR report (2011) made the following recommendations: (1)
streamlining school administrative structure and maximising the impact of SSE
for continuous school development; and (2) sustaining pedagogical change to
make continuous improvements in learning and teaching.

! The school management generally refers to the IMC, school head and deputy heads
2 Based on administrative records kept in the Bureau’s information system during the ESR
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2.5

2:6

The major concerns of the previous school development cycle (2021/22 to
2023/24 school years) are: (1) Cultivate a school for every student to shine in
their uniqueness, embracing obstacles and setbacks as indispensable in the

~ learning process; and (2) Empower students to be effective and mature self-

directed learners through comprehensive strategies in learning, teaching and
assessment.

The major concerns of the current school development cycle (2024/25 to
2026/27 school years) are: (1) Fostering student potential with holistic school
system; and (2) Improving our campus environment and school administration
efficiency for enhancement of our teaching, learning and student development
systems.

3. External School Review Findings

3.1

The school formulates student-centred major concerns; more in-depth
analysis of evaluation data is needed.

3.1.1  The school formulates its major concerns (MCs) with a clear student-
centred vision, addressing both students’ needs and education trends, while
fostering students’ learning and growth through close collaboration among
subject panels and functional committees. In the last school development
cycle (SDC), the school successfully nurtured students’ self-confidence and
resilience by encouraging them to embrace their uniqueness. Building on the
initial success evidenced in the SSE information and data, the school advances
to empowering students in leadership, organisation and caregiving roles in the
current SDC in order to further unleash their potential. With students having
acquired certain learning skills, such as using graphic organisers for note-
taking, the school now strategically shifts its focus to enhancing their learning
motivation to better foster active learning, supported by an improved campus
environment and greater administration efficiency. On the whole, the MCs
are thoughtfully formulated with student-oriented targets, ensuring steady
progress across SDCs, and are complemented by comprehensive
implementation strategies, covering classroom learning and teaching, students’
life planning and teachers’ professional development. Under the supportive
leadership of the school management, subject panels and functional
committees aptly formulate their work plans that are in line with the school’s
development focuses, and implement them in a systematic and orderly manner.

3.1.2 In recent years, the school has broadened its collection of the SSE
information and data. In addition to the Stakeholder Survey and the
Assessment Program for Affective and Social Outcomes (APASO), the school
properly employs teacher observations and student interviews to examine
student performance. Relevant subscales of APASO related to the MCs are
appropriately selected. For instance, the “Learning (Clear Goal)” subscale is
adopted to gain insights into the needs of different student groups regarding
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3.2

active learning. Currently, the school-level evaluation remains limited in
depth, as it does not provide a comprehensive analysis of the underlying causes
of students’ weaknesses, particularly in active learning, thereby hindering the
school from identifying the root issues and devising targeted improvement
strategies. The school should continue to follow the recommendations of the
last ESR report by making fuller use of multiple data sources to strengthen the
evaluation to inform future planning. = Moreover, the effectiveness of
evaluation varies across subject panels and functional committees. While the
evaluation findings of some subject panels and functional committees
effectively reflect students’ learning outcomes, others primarily focus on task
completion, which does not provide a thorough understanding of the work
effectiveness against the intended targets.

The school actively collaborates with stakeholders to proviﬂe students with
diverse learning experiences; professional development programmes are
strategically arranged to foster a robust learning culture among teachers.

3.2.1° The school management maintains good communication with
stakeholders and demonstrates commitment to build understanding and
consensus among teachers, fostering a culture of openness and collaboration.
A series of meetings at various levels are thoughtfully arranged by the school
to share the SSE information and data, while teachers are given ample
opportunities to express their views, ensuring the school development is
informed by collective inputs.  The school effectively mobilises the
unwavering support from alumni and parents, which significantly broadens
students’ learning experiences and fosters valuable connections for their future.
Alumni play a crucial role in providing staunch support for students in various
aspects through, for instance, proactively taking part in life planning activities.
Parent volunteers work closely with the school, such as assisting in the
Mainland study tours, to support teachers in facilitating meaningful learning
opportunities for students. The school also operates a well-structured multi-
tiered system that amplifies student voice. This empowers students to
contribute confidently to school improvement and strengthens their sense of
belongings and connection to the school community.

3.2.2  The school has a well-established professional learning culture to
cater for the needs of teachers at different levels. =~ Ample professional
development (PD) programmes on themes such as active learning and national
education (NE) are strategically arranged to address the school’s MCs, whilst,
in line with the education trends, a few teachers are invited to share their good
experience in using artificial intelligence (Al) in learning and teaching, thereby
fostering mutual professional exchange among them. With the increase in
new middle managers in recent years, designated programmes are provided to
enhance their capacity in plahning and leading subject panels and functional
committees. With a growing number of new teachers, structured PD
programmes, together with the long-standing mentorship scheme, are well in
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3.3

place to equip them with appropriate pedagogies and classroom management
skills, while timely opportunities for self-reflections through reflective writing
and collegial dialogue with the school management further support their
professional growth. Apart from active involvement in inter-school sharing
and lesson observations, the school is dedicated to establishing a cross-border
communication network. Its deep-rooted connections with sister schools in
Beijing and Foshan foster teachers’ professional discourse on values education
and teaching strategies, leveraging teachers’ capacity to enhance student
growth and learning, and the overall quality of teaching.

The curriculum is diversified and well designed to foster exploration.

3.3.1 The school offers a wide range of life-wide learning activities with a
broad curriculum to nurture students’ whole-person development. A rich
array of local visits, Mainland study tours and overseas exchanges are
thoughtfully organised to provide students with comprehensive learning
experiences that extend well beyond the classroom. The core learning
elements of different Key Learning Areas (KLAs) at the junior secondary (JS)
level are generally covered, providing students with a solid knowledge
foundation. At the senior secondary (SS) level, the school offers a variety of
elective subjects that cater to students’ interests. In addition, most subjects
conduct detailed analyses of both internal and external examination results and
make effective use of the assessment data to identify students’ learning
difficulties and devise appropriate follow-up measures.

3.3.2  The school offers diverse and engaging experiences that encourage
exploration and creativity. The well-structured C-cube classes in Secondary
2 (S2) exemplify this commitment by promoting curiosity, compassion and
companionship. Students are able to select thematic classes aligned with their
interests, covering eight themes across humanities, science and technology.
They actively engage in experiential learning through well-structured
collaborative projects, professional sharing and year-end presentations. As
observed, students in a C-cube lesson make good use of Al tools to design
posters for mock companies, streamlining the design process, while peers in
other classes explored topic of Chinese tea and poetry, thereby deepening their
appreciation of Chinese culture. In addition, the C-cube curriculum
purposefully integrates life planning elements by connecting learning to future
pathways.  For example, the “Exploring the Sky” curriculum enhances
students’ curiosity through building Galilean telescopes, experiencing flight
simulators and designing balloon rockets, while strategically leveraging the
expertise of an alumnus pilot to inspire aspirations and provide real-world
insights into aviation careers through a job-sharing session.

3.3.3 Having established a clear direction, the STEAM education of the
school effectively enables students to consolidate and apply knowledge and
skills through engaging hands-on and minds-on learning activities. The
signature project “Smart City, Smart Transportation” exemplifies strong
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3.4

collaboration across Science, Technology and Arts Education KLAs, providing
students with authentic opportunities to connect theory with practice. Guided
by well-designed worksheets, students apply principles of force and motion to
analyse the strengths and limitations of public transport vehicle design, reflect
on factors influencing product design, propose innovative improvements and
create 3D models using digital applications. As evidenced in students’ work,
they are able to integrate knowledge and skills from various subjects, and
demonstrate good collaboration, problem-solving and design thinking skills.
Moreover, the school actively encourages students with potential to participate
in local and international science competitions to showcase their talents, and
Mainland exchange programmes that provide immersive science experiences.

3.3.4  The school purposefully promotes information literacy (IL) both
inside and beyond the classroom to equip students with essential knowledge,
skills and values to use information in an ethical and responsible manner. The
learning content related to Al is aptly included in the school-based Computer
Literacy curriculum at the JS level, while IL is further reinforced across
different subjects with reference to the “IL for Hong Kong Students” Learning
Framework (2024). The school makes proper use of external resources to
organise workshops that help students understand the ethical issues arising
from the application of emerging and advanced information technologies.

Much importance is attached to promoting Language across the
Curriculum and fostering a welcoming reading atmosphere.

3.4.1 In addressing students’ language needs, the school places significant

emphasis on implementing Language across the Curriculum (LaC) to support -
students’ learning of subjects taught in English. The LaC and Library Unit

closely collaborates with various subject panels to conduct curriculum mapping

of language items to ensure clear progression targets at different year levels,

enabling a coherent development of both language and content skills. Apart

from this, LaC workshops and thematic weeks are purposefully arranged to

further enhance students’ specific skills such as vocabulary building and

writing skills applicable across disciplines.

3.4.2 ~ Recognising the need to enhance students’ interest in reading, the
school makes commendable efforts to create a welcoming reading atmosphere
through a wide range of activities. Regular morning and afternoon reading
periods are deliberately designated for students to read articles curated by
subject panels and functional committees, and to enjoy book sharing videos
produced by both teachers and students. As observed, most students are
actively engaged with the reading materials and reflective questions during
these sessions. In addition to arranging thematic book displays featuring
topics such as National Day and priority values and attitudes, the school library
proactively collaborates with other schools to organise literary creation
activities, such as “Literary Walk”, enhancing students’ motivation to read.





















